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Abstract
As an Indian Education teacher and program coordinator in Minnesota, I
found it interesting that so many teachers contact our Department for lessons and
speakers.

I realized that many teachers did not learn Minnesota Indian History as

it is revealing itself today with more accurate and authentic voices. Teacher need
some guidance to find clear narratives and class lessons to be able to teach the

true history of all Minnesotans. I was hoping to scaffold some good resources

with teachers and to help bridge the gap to some missing historical information.
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Chapter

I

In the fall of 1995, newly hired Indian Education staff, in a school district
that includes inner and outer ring suburbs of a major metropolitan upper Midwest
atea, began developing a program that would lead to higher rates of high school

graduation for Native American students: we will refer to that district as
"'Wanca". The staff took into consideration best practices for implementing Indian
Education, and used the Indian Education Act of 1912 as a tool to create a solid
and healthy program. The Indian Education Act

of I9l2

changed the way Indians

in the United States were educated (Indian Education Act of 1972). Instead of
only teaching and offering them tools to compete in modern society with
assimilation tactics, this act included Native culture, language and practices.

Although this act laid the foundation for including Native American religious
traditions in education, these practices would not be included in federal legislation

for all Native Americans until the passage of the American Indian Religious
Freedom Act of 1978 (Indian Education Act of 1912, American Indian Religious
Freedom Act of 1978). The purpose of the new Indian Education Act was to make
reparations for abuse and mistreatment of Native American children over
centuries that had disastrous effects (U.S.National Library of Medicine,2009). It
was also written to protect inherent rights of American Indians and to help this

particular group be more successful in education.

By 2005, staff began to discover an unexpected trend: not only
students participating

in the newly developed program

were

graduating from high

school, many went on to obtain advanced degrees. Over the span of nine years,
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of eligible fifty two Native

2

students graduated from high school. One

young woman, Bois Forte Ojibwe, served as President of a Major National
Engineering Society while attending

a University. She pursued a

degree in

American Indian Studies with a minor in the Ojibwe language. She graduated
from the University and went on to teach Ojibwe Language at a Native American
culture based school in the community. Another student, Sault Ste. Marie Ojibwe,
completed her degree in Recreational Sports Management from St. Cloud State

University. Yet another male student, also Bois Forte Ojibwe, completed

a

program at West Point. One student, whose family is from the Standing Rock
Reservation, finished his degree in business and recently received his Master's
degree from St. Cloud State University.

at Yale University.

A

A Yankton Dakota enrollee was accepted

student whose parents were deeply involved

in program

activities, from the Upper Sioux Community, graduated from the University of
Minnesota with a degree in American Indian Studies with a minor in the Dakota
language. She recently received her Master's degree

in

Education from the

University of St. Thomas. She is currently teaching the Dakota language at

a

cofllmunity college in the urban area and counsels community members at a local
Indian service based organization. Her younger sister finished her degree from

Upper Iowa University, completed her Master's degree

in

Counseling

Psychology, and is currently employed in her chosen profession. Finally, a student

who graduated from high school at roughly the same time earned his Bachelor's
degree from the University of St. Thomas and his Master's degree from St. Cloud
State University.
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In the interest of confidentiality I will not provide specific references to
the specific school district and will refer to it as Wanca. The successes enjoyed by

the Wanca district stand in sharp contrast to the national and state statistics on
Indian Education. Minnesota's Native American students continue to drop out at a
steady level, and Minnesota remains one of the least successful states in American

Indian graduation rates. However, according to an American Indian Graduate
magazine article, the Wanca school district is showing huge successes. In These
achievements lead staff to consider factors that lead to student success as it relates
to Native American learners.

An

intergenerational approach was found

to be best for

delivering

educational services to this unique community, and the staff have observed the

relationship between cultural Native American identity and student success

(Reyhner, 1994).

In tribal tradition, education took place in family

community environments where generations

of

and

families taught and learned

together. The students who have acquired the skills mentioned above, have
acquired leadership skills be taking responsibility to do something for the welfare

of the group and working within the community. One of the

successes

of this

intergenerational approach is the healing that happens from previous enforced
assimilation and cultural genocide (Reyhner, 1994, p. 105).

In

1969, a special senate subcommittee issued a report on the academic

achievements of Native American students. The name of the report itself reveals

the story documented between the two hundred and twenty pages: "lndian
Education: A National Tragedy, a National Challenge" (1969). As a result of this
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report and the complete failure to successfully educate American Indians, The
Indian Education Act of 1980 was written in Minneapolis. The recommendations

of the report were vast but were clearly summed up in a pledge by several Indian
Education subcommittee members:
themselves

"...to achieve the guidance by the Indians

of the education of their own children through national and local

Indian Boards of Education (Welfare., 1969, p.220)." The act was written by
Native American scholars, educators and parents in order to have more say in the
education of Native American children and to help students succeed. In response

to boarding schools and assimilationist policies of removing tribal languages and
culture, the Indian Education Act was set up to "enhance the cultural identity of

the native child" (Reyhner, 1994, p. 33) and help Native American students
remember their spirits and heal. Finally, the Office

of Indian Education was

created at the State level.

The product for this Leadership Application Project will consist of a video

that will be an aid for teachers to accorlmodate the current 2010 Minnesota
Statutes.

It states that "The commissioner

must include the contributions of

Minnesota American Indian tribes and communities as they relate to the academic
standards during the review and revision

of the required academic

standards"

(Academic Standards (K-12) - Minnesota Department of Education,20lS).
According to a nationwide survey conducted at Georgetown University in
2011, only 5.6 Vo of teachers feel prepared to work with students from cultural
communities different from their own, but 1007o of them will work with students

from cultural communities different from their own (Goode T). 257o plus of
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Minnesota's K-12 students are students of color and only

SOVo
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of those students

of color graduate high school in 4 years.

Historically, curriculum about Indian history is biased, and written by
white men from their own lens. This way of telling Indian history has created pan-

Indian history that wipes out the tribally specific identity and language of over
400 indigenous nations. This pan-Indian history brings with
are untrue.

it

stereotypes which

It is important for teachers to be able to teach about history from an

authentic voice, from Native voices (Reyhner, 7994,

p. 98). And, how

can

teachers be expected to do that when they have learned the same history they are
teaching?

The video begins with a section on Minnesota Indian history
geography and includes

and

a Dakota introduction so that teachers can hear the

indigenous language of Minnesota before our 1862 exile from our homeland.

This section is revealing to those who are watching, because it shows there

is

much we don't know about our beloved State and much to learn. Who are the
indigenous peoples
names? The state

of Minnesota, where are they located and what are their

of Minnesota has eleven tribal Nations across the state, four

which are Dakota and 7 which are Ojibwe. As a teacher, this author has found
that many educators are ignorant of the most basic information about Minnesota
Indian History. This beginning section reveals some interesting information and

allows the viewer to gain insight into the history of Minnesota before 1862. I
believe

it is also a shocking

revelation to most to realize that the information

provided and usually not known is part of 5th grade state standards.
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Another section of the video discusses sovereignty, one of the missing
elements in Indian History. When we think about tribal sovereignty, what does it
mean? What does

it look like? Throughout the video and discussion, we challenge

previously held assumptions about Indians and Indian History and allow the
learner to begin to think critically about their role in perpetuating stereotypes and

the importance in including multiple perspectives to teach. In What Works:
Research About Teaching and Learning (Reyhner, 7994, p. 98), the Department

of Education admits that unless we provide curricula that specifically relates to
children's own people and events they can relate to, they are not successful.
Woven in and out of these sections of teaching and learning are the voices of
people in the Indigenous community describing the positive impact this cultural
education has had on them.

Another section of the video
"places

will specifically

address one

of the many

of power" in the Twin Cities area that is of great importance to

the

Dakota, the indigenous peoples to Minnesota. The information shared is very
interesting to the viewer because it does not combat previously held assumptions
about a place,

it

reveals how invisible the Dakota are and the huge amount of

history that is left untold. It is one great example of how much there is to learn

before L862, which is where our knowledge about Minnesota Indian history
usually begins.
The intention in creating this video is to help teachers want to know more,

and help them understand that by offering more than one perspective
classroom, we are encouraging critical thinking

in

the

in the classroom. In this one

INCORPORATING INDIAN EDUCATION
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a popular

1

Twin Cities park, Indian Mounds Park, the teacher will gain

new information and understand how easily it can be aligned into any classroom
discipline.

NCORPORATING INDIAN EDUCATION
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Clarification of Terms used within this paper:
Measures of Native American Student Educational Success:

.

graduation from high school

.

graduations from college/technical school (not necessarily measured by on

time criteria but by actually completing the degree within ten years of high
school graduation)

I

pursuit of advanced degrees

a

active participation

in

Native community cultural

events

storytelling, language classes, pow-wows, feasts,

such as

craft

fairs,

wakes/funerals, seasonal harvests, giveaways.

o

returning to the Native community to give back: For example, teaching the
Dakota language to elementary Native students, teaching drum or dance,
working as an Indian education teacher.

Factors Correlated with Native Student Educational Success:

o

active parent/grandparent participation in activities offered by Indian
Education programs

e

culture classes offered to students and parents, activities that are hands-on
and provide opportunities for parents/students

o

totally committed staff with educational/experience background in culture,
culture history, language and related subjects

.

staff whose first commitment is advocacy for parents and students

INCORPORATING INDIAN EDUCATION 9

.

students

who participate in Indian Education programming

from

elementary through high school.

Definitions of Inter-generational and Culture Based Programming:
sInter-generational: activities that involve the participation
parents/grandparents

of students

and

.

*Culture: A concept originally developed by anthropologists. There are hundreds
of definitions of culture but one that is nationally used refers to culture as the way
of life of a people that is learned and therefore, can be shared (Rosman, 1989, p6).

When applied to American Indian people, culture can refer to the practices of
each tribal nation, or practices that are shared between Indian nations. Some tribal

practices have always been shared such as storytelling themes, ceremonies etc.

But in the 21st century, these practices are shared at an accelerated rate. Pow-

wow dance outfits are one example. Some male dancers, regardless of tribal
affiliation, wear a crow belt. This belt was originally worn by Southern Siouan
tribes in ceremonies associated with warrior societies. Another example is the
dream catcher. Originally made by Ojibwe mothers, this amulet made of wood
and sinew, serves to encourage good dreams on the part of the infant, and is made

in an elaborate variety of forms by many Native people. The dreamcatcher

has

been so well accepted, many now debate over its true origin. The culture and
cultural heritage of America's Native people share much in common, particularly

in the historical experiences our people endured under colonial rule, but there are
also differences. These differences include language differences, differences that

came about from adaptation to changing natural environments, and a plethora of
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other differences. There are also differences within Native ethnic groups, even
between families, about whether or not assimilation intro Euro-American culture

is the main goal, or whether restoration of Native languages, and other cultural
traditions

a^re

the main goal.
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Chapter 2
The literature review includes a surnmary and critique of the education of

American Indian students from both Native and non-Native authors, experts,
educators, and researchers. The review is divided into four sections. Section one
discusses what the research suggests in terms of best practices in the education

of

Native students. Section two discusses United States government policy,
especially with regard

to the education of Indian

students through federally

sponsored mission and government run boarding schools, and

its impact on

Native American families.

Section three reviews the national data collected in the 20th century that
assesses

the impact of mission and government sponsored schools on Indian

children. Two studies commissioned by Congress are particularly relevant. The

Merriam Report

of

1928 documented the failure

of these schools to properly

educate Indian children. Some 40 years later, Senator Robert Kennedy (1967)

reported that Indian education was a "national tragedy and a national disgrace".
The fourth section reviews data from the National Indian Education Association
and other Indian education organizations that evaluate the impact of No Child

Left Behind,

a

policy implemented by the Bush administration in 2000, on culture

based Indian education programs that evolved

out of the Indian

Self-

Determination and Education Act of L915.
Section One: Native American Student Successes and Failures
Kristen Powers (2006), in "An Exploratory Study of Cultural Identity and

Culture Based Education", argues that American Indian students, nationwide,

Library
Au gsburg UniversitY
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continue to be at the greatest risk of failure based primarily on graduation rates. In

Minnesota, recent graduation statistics suggest that American Indian students
have the lowest rate of high school graduation of any ethnic group, at slightly
over 5OVo (Tribune, 2015). Most current 2018 data is showing an upward trend,
and even though Native American students have been more successful and gaps
are narrowing among all other students, they remain the least successful group in
the nation.

INCORPORATING INDIAN EDUCATION
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l:
Student Group Data
Student tlemograp

h

lc

G

roup

1012 Graduation
Rate (pcrcentf

2017 Graduation
Eate (percentl

Change

frorn
2012 to
2017

Iperc:ntag:
points!

AllStudents

78.4

82.7

+4.3

Arnerican lnd ian/Alaska n
Native Students

45.4

50.7

+5.3

Asian Students

75.9

85.5

+9.6

55.7

62.8

+7,1

Hispanlc Students

54.5

55.3

+11.8

Black Students

51.9

54.8

+12.9

White Students

84.8

88.1

+3.3

Iwo or More Races Students

55.4

71.1

+14.7

$tudents Receiving Special

56.0

61.2

+5"2

s3.3

64.7

+11.4

62.0

69.0

+7.0

Migrant Students

46.0

44.1

-1.9

Itudents Experiencing

36.0

45.4

+9.4

Pacifi c

lslander/Native

Hawaiian Students

Education

English Learners

itudents Eligible for
iree/Reduced-Price Mea

ls

Homelessness

In another recent article called "That's Just Good Teaching", Gloria Laden

Billings (1995) identifies

a pedagogy she calls

"culturally relevant" and considers

this pedagogy central to the success of American Indian students who have not

II{CORPORATINGINDIANEDUCATION
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been well served in the nation's public schools. This pedagogy rests on three
premises: students must experience academic success, students must develop and

maintain cultural competence, and students must develop a critical consciousness
through which they challenge the status quo of the current social order. Critical
conscience is based on the notion of "conscientizatiotl", coined by Paulo Freire

(2007) in Pedagogy of the Oppressed. Finally, Billings suggests teachers need to

keep their relationships with students fluid and equitable, with the idea that
teachers are learners too and can extend learning to the community.

This author is reminded of the power of these observations when a
colleague shared her experience

in an inner city

urban classroom (personal

communication, Priscilla Buffalohead, Spring, 2007). She observed that initially
one student came into class in a disruptive manner, and she thought, this might be

a problem. Then she began to speak about what really happened to America's

Native people, citing recent information in the book 1491 by Charles Mann that
rejects the idea of American before Columbus (Mann,1993). She asked the class

"why they had never heard this information of densely populated

cities,

agriculture and government before?" (personal communication, Priscilla
Buffalohead, Spring, 2007). She asked the students why this information was not

in their textbook. The disruptive student perked up, and became the
greatest supporter. Suddenly,

speaker's

he felt like his history was relevant and

acknowledged. In a follow up session he not only supported the speaker, but made
sure some of his fellow students were not disruptive as
much of Indian history is not taught in the schools.

well. That shows

how

INCORPORATING INDIAN EDUCATION
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J.D. Robb (2011), a Canadian educator, in Indians from the Inside: Native

Philosophy and Cultural Ren, argues that the discipline of philosophy can help

Aboriginal people understand themselves and that Aboriginal people

have

something to contribute to this field. He concludes that Aboriginal people are at

the most disadvantage when they see themselves through the stereotypes others
see them through, and when they

let others dictate who they are. While this article

is Canadian based, this author has noted that Aboriginal people who have been
conquered by European colonialists have many experiences in common with the
Indigenous peoples of America.

William Glasser (1925), a management professor, is described as

a

humanist. His work seeks, finds, encourages, and applauds the most positive
characteristics of people, whether they be students, disabled individuals, teachers,
counselors, parents, peers, etc. He argues the key element of success is creating
and teaching better decision making, productive behavior, success and happiness.

He sees self-esteem (self-worth, self-image) as defining a person's thoughts,
opinions, attitudes, and perceptions about his

or her capabilities or success.

School success, he notes, depends on the degree to which a student's self-concept
is positive.

A longitudinal study that included

students from three "cultures", by

which he referred to three tribes, concurs with Glasser (1925) on the importance

of self-esteem related to

success (Zeeman,

2006). Using a statistical

approach,

they asked whether self-esteem and cultural identity played any role in academic
success. They concluded that self-esteem correlated

with success but cultural

INCORPORATING INDIAN EDUCATION
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identity did not. This study is questionable because the researchers had little
contact with the communities they studied, and worked primarily with data. They

also failed to define culture identity, or explain how cultural identity can be
separate factor from self-esteem.

It is questionable how researchers, not schooled

in understanding the nature of culture and with little knowledge of the culture,
history and contemporary culture of Native people could accurately come to such

a conclusion. Some of the factors that led to a failure of this group to find

a

successful link to the cultural identity, self-esteem and academic achievement was

the inclusion of three diverse groups. The study included

16ll

adolescents from

three diverse cultural groups and most of the trajectories were geared toward self-

esteem and academic achievement. Because the three cultural groups were
unrelated, they were not able to find direct effects even though it was the original

intent and the study determined that the questions should be refined.
There are many studies that relate these topics, but without looking first at

creating a sound cultural identity and raising a student to understand their own
people and how they see the world,
students

will

it is not possible to predict how

successful

be and how they are going to respond to any incoming information.

Section Two: The Impact of Boarding Schools on Native children and Native
communities.

United States policies toward Native Americans, included from

the

beginning war, genocide, removal to lands west of the Mississippi River, and
assimilation into the mainstream of American culture. This was done under the
pretense of

"civilizing" I.{ative people, or as Henry Pratt of Carlisle Indian School

INCORPORATING INDIAN EDUCATION
stated

"kill the Indian,

destruction

save the man" (Churchill, 2004,

17

p. 14), meant the

of Native cultural practices and in turn ruined Native

American

acceptance and trust of Euro-American values.

With regard to education, assimilation efforts began during the American
colonial period, when some Native children attended school for the children of
colonial residents. One school became the College of William and Mary. Harvard
College included an Indian college, and Dartmouth College was original created

to provide for the education of Indian students. The boarding school movement
came to fruition during the late 1gth and early 20th centuries and concentrated on

Indian cofilmunities in the Midwest and far west. These schools were either run

by government officials or by Christian missionaries who contracted with
federal government

to provide schools and educational programs for

the

Native

children. (Archhuleta, 2000, pp. I 6-17)

Most of the prolific literature on American Indian boarding schools, and
oral testimony from Dakota elders, strongly suggest that these schools not only
failed Indian children, but in many cases were 'houses of horror' that included the
sexual, physical, and mental abuse

of the children. In addition to previously

mentioned Congressional reports, these sources include among others: Away from
Home: American Indian Boarding School Experiences 1879-2000 (Brenda Child,

2000); Boarding School Seasons: American Indian Families (Brenda Child,
2000); A History of Indian Education (I.Reihman Billings, 1989); Education

for

Extinction: American Indians and the Boarding School Experience (David
Wallace Adams, 1995). Carlisle Indian School was perhaps the most well-known

INCORPORATING INDIAN EDUCATION
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boarding schools of the 1gth century. Created by a military officer, Richard Henry
Pratt, this school and others were modeled after Pratt's experiment of operating
schools with strict military discipline. The main aim

of these schools was to

eradicate traditional Indian cultural practices including the speaking of students'

Native languages.

If students

were caught speaking their language, they were

shamed and often physically punished.

Another practice included cutting of the students hair and yet another,
refusing to acknowledge the students' Indian name and forcing them to take on a

"Christian" name. For Native Americans, long hair is seen as an extension of our
intuitive self, and a historical compilation of our memories. Cutting hair is usually
associated

with the death of a close family member, and the braid is sent to the

spirit world of that beloved one to remember. It signifies to others that this person

is in mourning and is a specific trigger to the community to treat that

person

differently during their year of grieving.

While some boarding schools were set up in Indian communities, most
were residential schools where they lived far from their families and were allowed

to return home for only short periods of time. Written documents, called winter
counts among the Lakota, document children freezing to death while trying to
escape from residential schools and return home (Red Horse Owner's Winter

Count 1969). According to historian Ward Churchill (2004), in his book Kill rhe

Indian, Save the Man: The Genocidal Impact of American Indian Residential
Schools, "half of the children did not survive the boarding school experience, and
those who did were left permanently scarred. The resulting alcoholism, and the

INCORPORATING INDIAN EDUCATION
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transmission of trauma to their own children has led to a social disintegration with
results that can be described as genocidal (p. I4)." Those who have visited the

historic Carlisle School have noted the numerous graves of Native children who
died at Carlisle.

In addition to the boarding school scars of the children, parents were left
without children to parent. This meant traditional practices included cherishing
the children and raising them to become responsible adults were lost. Parents
often gave their children Indian names sometime between their birth and the age

of five. These names were sacred, introducing their child to a sacred landscape.
When boarding schools robbed the children of their names, they took away the

child's role

in a sacred landscape. The book Our Sacred Gifts by Priscilla

Buffalohead and Ramona Stately (2005) documents the loss

of traditional

parenting skills when the children were taken from them and placed in residential
schools.

Recent literature frames the impact land loss and forced assimilation
among Native people as 'historical trauma'. These studies indicate that trauma

which

is not addressed or healed passes through the generations. One

consequence of this trauma is that Native parents and grandparents do not always

trust school systems that had once traumatized them and their ancestors. Indian
education personnel are thus faced with the task of building trust again, which
often takes the form of advocacy for l.{ative parents and students. (Youth, 2016)
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Section Three: National Data on Indian Education
The assimilation policies of the federal government toward Native people
was not questioned until congress commissioned a report from Lewis Merriam.
His report, known as the Merriam Report, was provided to Congress in 1928. This
report documented some of the abuses of Indian children perpetrated by boarding
school personnel, and their failure to "assimilate" residential school students into

the mainstream. Previously noted literature on boarding schools suggest that

a

somewhat new policy regarding Native students came into being during the

Franklin Roosevelt administration in the 1930's, when he appointed John Collier
as Secretary of the Interior. Collier, educated as an ethnologist, understood the
beauty and purpose of traditional Native customs and practices. As a result of his

appointment, there was

a modest change in boarding schools that called for

respect of Native ceremonies and other cultural practices.

In

1969, a report to Congress offered by Senator Robert Kennedy again

documented the absolute failure of boarding schools and public schools to educate

Indian children. In every category, Indian student achievement measured at the
lowest level of all American ethnic groups. This important report led to the Indian
Education and Self Determination Act

of

1912, revised

in Lgl5. This

act provided

funding for Indian tribes to create their own schools and for public schools to

apply for funding specifically for Native students. The wording of the Act
included a phrase that read "In order to meet the unique, culturally related needs

of American Indian students", and the funding became available. Public schools
could then apply for funding based on the number of Native students in their

I}-ICORPORATINGINDIANEDUCATION
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district, with the permission of the local American Indian Parent Committee. This
funding continues to be available and has been used to establish Indian Education
programs in public school settings.

After passage of this Congressional Act, some states, including the state of
Minnesota, began

to fund additional grants to public

schools. These grants

included the Post-Secondary Preparation Program and the American Indian
Language and Culture Grant. The PSPP grant funded programs designed to keep

Native students in school. The AILCE grant funded initiatives to incorporate
Native history culture and languages into the mainstream curriculum. Both grants

were funded on a competitive basis, so programs who could afford to hire
professional grant writers fared better. Eventually the ALICE grant was fused into

the PSPP grant. With federal and state grants, and additional grants from private
foundations, the school district where this author is employed was able to provide

creative programming which included culture and culture history instruction for

all Native students enrolled in the program and additional culture based activities

for Native students and their

parents, which we called an intergenerational

approach. In the years between 1975 and 2000, a number of tribal schools, tribal
colleges, and Indian Education programs in public schools flourished, reinforcing

the idea that creating a sound foundation of identity contributes to

student

success. The intergenerational approach has included parents and students
participating in a number of activities such as drum and dance classes, sponsoring

a yearly pow-wow, a Native garden project, a

student business enterprise

producing and selling Native crafts, Dakota and Ojibwe language classes, and
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perhaps most creatively, parents and students participating

in an actual college

class taught by Native educators. Before this class was offered, not a single

Native student was recommended to participate in post-secondary preparation
classes. By taking the classes, students earned credit toward a college degree and

parents were paid through Indian Education funding to offer presentations,

as

experts in Wanca schools.

Section Four: The Impact of No Child Left Behind on Indian Education

In 2000, when the Bush administration declared No Child Left Behind the
law of the land, a new group of federal employees began to manage the federal

Indian Education Formula grant. Ignoring the Congressional Indian Self
Determination and Education Act

of

I97

5 (McCarty, 2006) that specified grants

were to meet the "unique, culturally related needs of American Indian students"
which was still in place, these federal employees insisted that the federal formula
grants had to address improving basic skills as measured by federally imposed

tests. Indian education programs could no longer sponsor culturally related
activities unless they were specifically geared to improved basic skills test scores.

In a resolution passed by the National Indian Education Association

on

October 26,2008, it noted that the No Child Left Behind policy makers sought no

input from American Indian Parent Committees or tribal corrrmunity members.

No Child Left Behind struck many Indian educators as a renewed assimilation
policy that forced Native students to succeed in

a

Euro-American defined world.

Indian educators responded that these federal funds should address the
needs and values of American Indian people. They pointed out that No Child Left
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Behind completely ignored culture based education that acknowledged the social,
cultural, and linguistic heritage of Native American children, and ignored the role

of tribal governments/I.,lative communities in

educating Native Americans

children. (McCarty, 2006)

No Child Left Behind has had a huge impact on Indian

Education

programs. Some programs reluctantly embraced the new agenda, dropping their

culture based programs and replacing them with projects that were specifically
designed to teach basic skills with the agenda of having Indian students pass the

national basic skills tests. For many Native American students, they found this
new approach boring, punitive and a repeat of what they were already exposed to

in the mainstream classroom. Other programs tried very hard to mix

culture

programming with the basic skills emphasis. The author's district continued to use

an intergenerational, culture based curriculum with the supposed goal of
increasing students' basic skills test scores. As

it turned out, Indian students

in

this district were doing so well, these scores actually increased without any extra
assistance from Indian Education staff (personal communication with Priscilla

Buffalohead, March 16, 2015).
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Chapter 3
We can find significant research and law that reflect on the urgent need to
successfully educate Native Americans. The findings shown within the study

Indian Education: A National Challenge, A National Tragedy, highlight the fact
that the absence of the cultural knowledge and relevant history impacts students

identity. The results of this study created a clear a promising plan for the future
success

of Native American children. The study, along with many others also

pinpointed the drastic effects of assimilation practices of removing children from

their homes, parents and communities and restricting language and worldview.

The study was specific, and the response gave Native American communities
hope

for a brighter future. Some of the positive impact was the Federal legislation

called the Indian Education Act

of

1912 which focused on the Cultural identity

of

the Native American child and the understanding of historic trauma and the need

to address the harm to the Native American communities. Finally, NCLB

is

introduced which dropped all culture based programs and replaced them with
basic skills testing.

A

particular theme resonating

in this research is the huge disconnect

between Federal, State and Local governments. Although the impact

of the

Indian Education Act should reveal a connection between cultural identity and
student success in current data, other programs have hindered

it

and American

Indian students in Minnesota are still failing at a rate higher than any other ethnic
group in the country. The Minnesota State Governor Jesse Ventura cut the Office

of Indian Education during his term. At the local level, school districts do not
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understand the Indian Education laws and therefore there

is a disruption

in

accountability, and quality education delivered to Native American students.
The product for this Leadership Application Project will consist of a video

that will be an aid for teachers to accommodate the current 2010 Minnesota
Statutes.

It states that "The commissioner

must include the contributions of

Minnesota American Indian tribes and communities as they relate to the academic
standards during the review and revision

of the required academic standards"

(Academic Standards (K-12) - Minnesota Department of Education,20l8).
According to a nationwide survey conducted at Georgetown University in
2011, only 5.6 7o of teachers feel prepared to work with students from cultural
communities different from their own, but 1007o of them will work with students

from cultural communities different from their own (Goode T). 257o plus of
Minnesota's K-12 students are students of color and only 50Vo of those students
of color graduate high school in 4 years.

Historically, curriculum about Indian history is biased, and written by
white men from their own lens. This way of telling Indian history has created pan-

Indian history that wipes out the tribally specific identity and language of over
400 indigenous nations. This pan-Indian history brings with
are untrue.

it

stereotypes which

It is important for teachers to be able to teach about history from an

authentic voice, from Native voices (Reyhner, 1994,

p. 98). And, how

can

teachers be expected to do that when they have learned the same history they are
teaching?
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The video begins with a section on Minnesota Indian history
geography and includes
indigenous language

a Dakota introduction so that

and

teachers can hear the

of Minnesota before our 1862 exile from our

homeland.

This section is revealing to those who are watching, because it shows there is
much we don't know about our beloved State and much to learn. Who are the
indigenous peoples
names? The state

of Minnesota, where are they located and what are their

of Minnesota has eleven tribal Nations across the state, four

which are Dakota and 7 which are Ojibwe. As a teacher, this author has found
that many educators are ignorant of the most basic information about Minnesota
Indian History. This beginning section reveals some interesting information and

allows the viewer to gain insight into the history of Minnesota before 1862. I
believe

it is also a shocking

revelation to most to realize that the information

provided and usually not known is part of 5th grade state standards.

Another section of the video discusses sovereignty, one of the missing
elements in Indian History. When we think about tribal sovereignty, what does it
mean? What does

it look like? Throughout the video and discussion, we challenge

previously held assumptions about Indians and Indian History and allow the
learner to begin to think critically about their role in perpetuating stereotypes and

the importance in including multiple perspectives to teach. In What Works:
Research About Teaching and Learning (Reyhner, 1994, p. 98), the Department

of Education admits that unless we provide curricula that specifically relates to
children's own people and events they can relate to, they are not successful.
Woven in and out of these sections of teaching and learning are the voices of
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people in the Indigenous community describing the positive impact this cultural
education has had on them.

Another section of the video

will specifically

address one

of the many

"places of power" in the Twin Cities area that ts of great importance to the
Dakota, the indigenous peoples to Minnesota. The information shared is very
interesting to the viewer because it does not combat previously held assumptions
about a place,

it reveals how invisible the Dakota are and the huge amount of

history that is left untold.

lt is one great

example

of how much there is to

learn

before 1862, which is where our knowledge about Minnesota Indian history
usually begins.
The intention in creating this video is to help teachers want to know more,

and help them understand that by offering more than one perspective in the
classroom, we are encouraging critical thinking in the classroom. In this one

highlight of a popular Twin Cities park, Indian Mounds Park, the teacher will gain
new information and understand how easily it can be aligned into any classroom

discipline. Places of Power: Bdote [!ps:liyoutu.bqoY,Q 8l -maZ
The Wanca School District is committed to continuing programs that have
been successful in the past. Recognizing the parents role and strong voice in the

Indian Education community is essential. The programming is geared to include
as many families as possible. lndigenous language learning is a top

priority and

their leadership is on the team to get the Dakota language included in "World
Languages" and acknowledge by the State of MN this year (2018) for high school
and college credit. There are many family field trip to strengthen relationships to
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the people, to one another, to the land, the earth and sky. During these weekends

with whole families, there is a stronger focus on deep spiritual stories, prayer and
cofirmunity. There are multiple needs that come under the umbrella of Indian
Education and students success and they constantly change. Just yesterday, I
heard from a former student who just graduated from College in May and learned
she is pregnant. She needed a cradleboard and wanted to know where to

I

find one.

answered her and also had a discussion about mid-wifery and keeping the

umbilical. She was very grateful and reminded me of how important I am in her

life and grateful that I was available to talk with her and still guide her. These
precious moments, they are lifelong relationships that have no end.

are
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Chapter 4
In the process of writing this paper, I have found that there is an
underlying force in Minnesota that actually hampers the success of certain
communities. In Minnesota it is not just the Native American population failing,
but black and brown ethnicities as well. As I have done this research, I can see
that there have been huge amounts of work and programming and legislation

written in our cofirmunities to undo the genocidal tactics of the boarding school
era, to create healing from historic trauma and to create additional laws to help
teachers learn more about how to be more inclusive.

All of these things will

enhance the cultural identity of the Native child and positively impact student

success. Some days I have been hopeful and other days I feel like that movie
Groundhog Day where Bill Murray awakens to find himself having to repeat the
same day over and over again.

While Wanca is a suburban school district, the ethnic makeup of
particularly one part of the district is not unlike inner city schools. The students
come from different tribes, one and two parent homes, and with family income
levels not much different than inner-city Indian corrrmunities.
Compared with other Indian Education programs, I now know that the
Wanca program is unique. Some assimilationist goals have been accepted such as
graduation from high school, and attending college. The Wanca Indian Education
program emphasized cultural learning that culminated in a strong sense of Native
pride. This program brought parents and students together in unique ways to learn
more about Native history and culture, and in some cases, share what they know
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about their Native heritage. The unexpected result was the creation of a strong

Native conlmunity within the Wanca district, one that did not exist before.
Teaching students and modeling lessons are very important as well. I
show up in the classroom as a very strong native woman. I discuss the challenges

I have with others and how I continually need to advocate for myself. From my
standpoint, I know that this is a lifelong lesson, and we can self-advocate without

tighting. Also, for indigenous nations, women are sacred because they create life.
Women lead differently and we talk very clearly about this because it is also a
part of our ceremonies. In a very general way, women will remove all barriers
that inhibit a child to be successful. That is a part of the nature of mothers and it is
reflected in their leadership. Men tend to lead in a more hierarchal way, not
showing weakness or making mistakes.

I have learned that it is only Native Americans who have legislation and I
have learned to use the law to reinforce my work. Since beginning to write this
paper,

I have utilized the resources I can to make an impact. For the last several

years,

I have worked specifically with teachers leading

a tour of places of power

within the Twin Cities during my off hours. This tour is an experiential walking
tour where the land and place provide as much of the teaching experience as the
guides do. The teachers hear a different perspective and learn how to teach the
complete history of Minnesota and not just a biased one. As the Board of

Directors Chairwoman for the Minnesota Indian Education Association, I work

with a dedicated group of Indian Educators who offer support and guidance to
other Indian Educators across the State of Minnesota. Since my first meeting in
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2014, the State of Minnesota has increased its Indian Education support from 37

districts to 141 and rising. We have a great deal to do, and I find myself in a
position of passion and life-long learning. My goal is to see that all students learn
and have an opportunity to live successful, healthy and happy lives.
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